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ABSTRACT: This article investigates the development of social and professional skills in students through work and enterprise-
based learning within vocational education and training (VET). It underscores the foundational role of social skills in effective
communication, relationship building, decision-making, and conflict resolution, which substantially influence various aspects of
students’ lives, including academic performance and social interactions. The study emphasizes the significance of the workplace
environments in shaping these skills, asserting that effective social skills contribute not only to successful personal relationships but
also to professional achievements and broader societal contributions. The article outlines the importance of integrating formal
instruction in social skills into educational curricula and extracurricular activities, highlighting various pedagogical approaches that
enhance skill acquisition. Through empirical research involving qualitative and quantitative methods, the paper advocates for
targeted, interdisciplinary training to engender competencies such as teamwork, negotiation, and client relations, essential for
success in contemporary economic environments. Furthermore, the study calls for ongoing evaluation of educational strategies to
refine methods for effectively cultivating social skills among students, preparing them for future challenges in a rapidly evolving
world.

KEYWORDS: Communication Competencies, Social Skills Development, Professional Skills Acquisition, VET practices.

INTRODUCTION

The selection of this topic is driven by the relevance and utility of social skills, which form the foundation for effective
communication, relationship building, sound decision-making, and conflict resolution. The level of social skills that children and
young people possess significantly impacts various aspects of their lives, including academic performance, behaviour, social and
family relationships, and participation in extracurricular activities. Social skills are also intrinsically linked to the quality of the
school environment and the promotion of tolerance. These abilities contribute to the development of "professional competences,”
which are defined as personal qualities shaped by acquired knowledge and skills. These competences enable individuals to
demonstrate initiative, collaborate effectively in teams, and excel in professional tasks, aligning with state educational requirements
for vocational qualifications. Research underscores that the school and family environments are pivotal in shaping children’s social
skills. Such skills are critical for life success, influencing not only personal relationships but also professional achievements and
societal contributions especially as in the context of modern intelligent city environments (Nikolov 2004a; 2024b; 2024c). The
increasing advancement of science and technology, particularly in information systems, has led to noticeable generational
differences. Modern students often face criticism for behaviours such as lack of responsibility, reliance on parental support, or a
preference for shortcuts in academic endeavours. Despite these challenges, the future economic, social, and cultural progress
depends on today’s students, as they will become the creators of material and intellectual wealth. Recognizing the importance of
social skills, many countries have incorporated their instruction into formal school curricula or extracurricular activities over recent
decades. These skills are essential for the healthy development of children, and their absence can lead to significant challenges. For
instance, children with poor social skills may struggle academically and socially, with potential consequences extending into their
professional lives. Particularly concerning are aggressive children, who are at heightened risk of developing more severe behavioural
problems during childhood and adolescence.

Work-integrated learning (WIL), encompassing practical labour activities and work experience, is a prominent feature of vocational
education curricula in South American countries. A substantial body of research demonstrates a strong positive correlation between
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WIL and positive educational outcomes within this context (Martins, 2021; Figueredo & Tauler, 2020; Laudares & Quaresma,
2019;; Pistrak, 2018; Castillo, 2000).

Research underscores the critical role of effective communication skills in social work practice, highlighting the necessity of their
integration into social work education (Reith-Hall & Montgomery, 2022; Dinham, 2006). Empirical studies demonstrate that
systematic communication skills training enhances students’ competencies, particularly in empathy and interviewing techniques
(Ford et al. 2021). However, there remains a lack of consensus among educators and practitioners regarding the precise definitions,
content, and instructional strategies for teaching these skills (Dinham, 2006). Face-to-face interactions between students and
instructors are identified as essential for developing practice-related communication abilities (Gillingham, 2008; Guin, 2019). A
holistic educational framework has been proposed, emphasizing the integration of knowledge, practical skills, and personal attributes
across the curriculum, including fieldwork placements (Lefevre, 2012). This model employs a cyclical learning process,
incorporating prior experience, theoretical foundations, active application, and instructor modelling to enhance students'
communicative proficiency. While preliminary research supports these approaches, further rigorous studies are needed to refine and
validate effective communication training methodologies in social work education.

Promoting and cultivating social skills within educational and familial contexts is, therefore, critical for fostering resilience,
adaptability, and success in an increasingly complex world.

Nature and types of social skills

Social skills are an extension of the broader concept of skills, but they operate specifically within societal and group contexts. Social
pertains to the characteristics of human interaction within groups or society, encompassing collective life and social order. Social
skills, therefore, are the abilities to perform tasks successfully and productively within a group or society, facilitating participation
in social relations. These relations, being products and forms of communication, inherently link social skills with communicative
abilities.

Communication is the medium through which social relations manifest and develop. It is a multifaceted process involving social
interaction, mutual influence, and exchange of information. Defined by American social psychologist Osgood as an information
process, communication integrates perceptual, interactive, and informative dimensions, making it foundational to human social
existence.

Social Skills and Communication

While social skills are closely tied to communication, they should not be conflated with mere communicative abilities.
Communication serves as a vehicle for social interaction, enabling individuals to engage in relationships and collaborative activities.
It encompasses mental contact, information exchange, and mutual influence, forming the basis for social cohesion and individual
"becoming."

Social skills, however, extend beyond communication to include the ability to navigate complex social interactions, adapt to group
dynamics, and achieve productive outcomes. They integrate cognitive, emotional, and behavioral components, reflecting an
individual's capacity to function effectively in a social context.

Skills, particularly social skills, are not static or simplistic constructs but dynamic systems integral to personal and societal
development. Their importance lies in their capacity to enable individuals to navigate the complexities of social interactions,
fostering collaboration, understanding, and productivity. Communication remains central to the development and application of
social skills, serving as both a foundation and a means for their realization. As society evolves, so too must the understanding and
cultivation of these essential competencies.

Communication and Social Skills: Interrelations and Distinctions

Researchers widely recognize communication as a two-way process involving interaction and mutual exchange. M. Argyle
characterizes interaction through diverse types of verbal and non-verbal contact. T. Shibutani emphasizes communication as an
activity necessitating mutual coordination and adaptation among participants, while Czech psychologist J. JanouSek views
communication and interaction as interconnected yet relatively independent components.
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Communication and Activity: Interrelation and Divergence

The relationship between communication and activity has been the subject of debate, with some researchers treating them as separate
and opposing phenomena. Others, like L. Bueva, argue that communication and activity are interrelated but relatively independent
aspects of social and individual life. B. Lomov similarly asserts their distinct yet inseparable roles, viewing them as complementary
dimensions of human social existence.

While some theories reduce communication to a type of activity, this approach has significant limitations:

1. Oversimplification of Human Experience: Reducing communication to activity neglects its unique structure, functions,
and means. Unlike activity, which involves purposeful interaction with the surrounding reality to satisfy needs,
communication encompasses broader and more nuanced human connections.

2. Distinct Structure of Communication: Communication has a specific framework—comprising communicative,
interactive, and perceptual aspects—that distinguishes it from activity. Applying activity-based concepts to communication
fails to capture these unique features.

3. Independent Existence: While communication and activity often occur together in real-world contexts, they can also
operate independently. For example, social interaction can occur without direct activity, and vice versa.

4. Role in Joint Activities: Communication plays a crucial role in coordinating and facilitating joint activities. Reducing it
to activity overlooks its specific contributions to collaboration and shared goals.

Communication as a Relationship

In some frameworks, communication is seen as a form of personal or social relationship. B.D. Parigin highlights that social
relations—a key aspect of social-psychological communication—manifest both at the interpersonal level and between groups.
Communication, therefore, is both a personal and societal phenomenon.

Social Skills as Part of Communication Skills

Social skills enable individuals to effectively participate in social relations, which are closely tied to communication. However,
equating social skills entirely with communication skills is problematic. While communication skills include social skills, they also
encompass broader competencies, such as communicating with oneself, nature, or abstract entities like God or music. These forms
of communication extend beyond the scope of social relations and thus are not classified as social skills.

It is more accurate to view social skills as a subset of communication skills. Social skills focus specifically on navigating
interpersonal and group dynamics within societal contexts. Communication skills, on the other hand, cover a wider range of
interactions across both social and non-social domains.

The Structure of Communication and Social Skills
Communication as a social phenomenoa has three interrelated aspects:

1. Social Communication Skills: The ability to exchange information effectively and meaningfully.

2. Social Interaction Skills: The capacity to organize and engage in joint actions with others.

3. Social Perception Skills: The aptitude for perceiving, interpreting, and understanding others’ behaviors and emotions.
Social skills are inherently tied to the processes of social exchange, which involve the transfer of information, activities, emotions,
evaluations, and influences.

Decomposition and Specialization of Social Skills
Social skills can be further specified and decomposed into sub-concepts depending on the requirements they address. This
decomposition allows for targeted skill development and greater success in their application. For instance:
e Empathy in communication includes skills such as attention, observation, active listening, paraphrasing, and generalization.
e Brainstorming involves active listening, setting goals, formulating questions, and summarizing.
¢ Debating, while incorporating some of these skills, requires additional structured rules and processes.
By decomposing social skills, individuals can address specific components systematically, leading to more effective development
and application in various roles and activities.
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Relevance of Social Skills in VET Education
Social skills are formed through interdisciplinary training, including social psychology, pedagogy, sociology, organizational
behavior, and other fields. In economic education, these skills are particularly vital for achieving the goals of the discipline, which
include:

o Developing the ability to collaborate effectively in team settings.

e [Fostering critical communication and negotiation skills.

e Enhancing decision-making abilities in complex, dynamic environments.

e Building strong interpersonal and client relationships critical to economic and managerial roles.

The Need for Social Skills in VET Education
Economic education aims to prepare individuals for roles that demand not only technical expertise but also the ability to navigate
social complexities. Economists, managers, and other professionals often operate in environments that require:
1. Effective Teamwork: Collaborative work environments necessitate skills in communication, interaction, and perception.
2. Client Relations: Establishing trust and rapport with clients is integral to success in economics and management.
3. Negotiation and Conflict Resolution: Professionals must negotiate effectively and resolve conflicts in a way that fosters
positive outcomes.
Social skills provide the foundation for these abilities, emphasizing the need for their deliberate development within economic
training programs.
Work in an enterprise provides practical experiences that are vital for developing professional competencies. It allows students to
apply theoretical knowledge in real-world contexts, enhancing skills such as project management, teamwork, and problem-solving.
The document highlights that through project work and collaborative tasks, students learn to set goals, define roles, and present their
findings, which are essential skills in any professional setting. This hands-on experience also fosters a sense of responsibility and
accountability among students, preparing them for future careers.

Formation of Social Skills and Professional Competence in Education through Work in an Educational Enterprise —
Educational Practice

Essence and Goals of Training through Work in a Training Enterprise

Work in an educational enterprise, referred to as training practice, plays a pivotal role in the practical training of students pursuing
the profession of "Economist™ across various specialties, such as "Industry", "Trade", "Agriculture”, "Economics and Management",
and "Forestry". This form of practical learning is designed to immerse students in a simulated business environment, allowing them
to apply theoretical knowledge in real-world scenarios.

The training enterprise (or training company) is a key component of vocational education. It serves as a platform where students
gain hands-on experience in essential business functions like economics, marketing, finance, accounting, information technology,
foreign languages, and entrepreneurship. It creates a bridge between theoretical knowledge and the professional skills required in
the workforce.

Through training in a simulated business environment, students familiarize themselves with various aspects of business
operations, including the registration of companies, commercial correspondence, marketing strategies, business operations, and
participation in exhibitions and other commercial activities. This experiential learning approach is designed to prepare students for
active participation in economic life and to contribute to their successful integration into the labor market.

Key Goals of Training in an Educational Enterprise:

o Practical Knowledge and Competencies: The training aims to equip students with the knowledge and skills necessary for
professional success. It also contributes to their civic education, fostering their ability to integrate into the economic and
social fabric of the country.

o Real-World Application: Students apply integrated knowledge in simulated market scenarios, dealing with tasks such as
using regulatory documents, analyzing economic activities, participating in business negotiations, and organizing business
operations.
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e Active Participation in Economic Life: The training prepares students to engage with the broader economy, supporting
entrepreneurship, competitiveness, and commercial activity.

Key Competencies Developing during Student practise:
The educational practice focuses on cultivating a broad set of competencies that align with the demands of the labor market and the
requirements of the economy. Below are the key areas of competence that students will develop are summarized in Table 1.

Table 1. Key competence development during School Practice: summary.

Category Specific Knowledge and Skills
Understanding the organization of economic activity, including supply, production, storage,
Economic Activity and | transport, and administration.

Organization Knowledge of the equipment and property of the enterprise, and the legal regulations that govern its

operations.
. . Identifying suppliers and managing business operations, including production planning and financial
Business Operations and fy gsupp ging P gp P g
. analysis.

Mechanisms . . . . e . . .
Understanding the role of financial and non-financial institutions and managing business risks.
Gaining knowledge of management functions, decision-making processes, and business strate

Management of g g g gp 9y

development.

Developing skills in business forecasting, financial management, and cost analysis.

Document Management | Preparing and handling financial, accounting, and administrative documents.

and Reporting Understanding and preparing commercial, transport, and project documentation.

Understanding how external factors such as market trends and competition influence business
development.

Analyzing strengths, weaknesses, opportunities, and threats in the context of business operations.
Quality Control and | Applying regulatory requirements and quality control measures to assess the performance of business

Economic Activity

Analysis of External and
Internal Factors

Evaluation processes and the quality of products or services.
Developing strategic goals for the enterprise, including product development, innovation, and human
Strategic Management resources management. Conducting situational analyses and evaluating strategic management

alternatives.

METHODOLOGY

The empirical research methodology employed in this study involves a combination of qualitative and quantitative approaches to
assess the development of social skills and professional competencies among students. The research focuses on students in the 12th
grade, specifically those studying the profession of “Economist” with a specialty in “Economics and Management” in the VVocational
School for Finance and Economy in Khaskovo, Bulgaria. Data collection methods include surveys, observational assessments, and
performance evaluations during group work and project-based activities in the summer practice part from the scpecific and
professional preparation. The study utilizes a structured framework to analyze the effectiveness of various didactic methods, such
as cooperative learning, role-playing, and project work, in fostering social skills. Additionally, the research incorporates feedback
from both students and educators to gain insights into the learning process and outcomes. Statistical analysis is applied to evaluate
the performance scores of different groups, allowing for a comprehensive understanding of the impact of these educational strategies
on students' social and professional development. This mixed-methods approach ensures a robust examination of the research
objectives, providing valuable insights into the effectiveness of the instructional methods used in vocational education.

Training Methods and Practical Tasks:
The training process emphasizes practical tasks that mirror real business activities, fostering a comprehensive understanding of
business operations and management. Some key activities include:

¢ Filling Out and Preparing Documents: Students will learn to use standardized forms for various business operations.
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e Conducting Transactions and Business Negotiations: Practical experiences such as business meetings and negotiations are
critical to understanding the dynamic nature of business communication.

e Participation in Exhibitions: Students will prepare and present the enterprise's products or services at business exhibitions,
enhancing their entrepreneurial and presentation skills.

e Collaboration with Real Enterprises: The training includes establishing relationships with other educational enterprises
and real businesses, allowing students to build networks and gain insights into the industry.

The practical orientation of the training is required due to the following circumstances:

¢ Need for active participation in economic life in Bulgaria.

e Successful labor market integration.

e Encouraging entrepreneurship.

e Increasing the number of small and medium enterprises.

o Increasing the competitiveness of the participants.

o Development of international relations and commercial activity.
The main goal of the work in the educational enterprise - educational practice is to cover the basic educational requirements laid
down in the curriculum and in the curricula for the profession “Economist” shown in Table 2.

Table 2. A Framework for Economist competency development breakdown.

Competency Area

Sub-competencies

1. Economic
Activity

2. Business
Operations

3. Management of
Economic Activity

1.1 Applies the regulations regulating economic activity in the enterprise

1.2 Characterizes the peculiarities of economic activity

1.3 Organizes the enterprise's activities - research, supply, production, placement, storage,
transport, administration, etc.

1.4 Indicates the structure and functions of the enterprise

1.5 Describes the purpose and functions of the equipment in the enterprise, as well as the
ways to work with it safely

1.6 Recognizes the types of equipment used in the enterprise and the rules for working with
it

1.7 Describes and classifies the property of the enterprise

2.1 ldentifies, researches and classifies the suppliers of materials, raw materials, machinery
and equipment, service services

2.2 Prepares the production program of the enterprise - nomenclature, assortment and
quality of production

2.3 Analyzes and evaluates the production factors and financial results of the enterprise
2.4 Characterizes the organization of the transport activity in the farm

2.5 Distinguishes financial and non-financial institutions and relations with them

2.6 Indicates the possible risks of the occurrence of an insured event

2.7 Describes the content and forms of commercial negotiations

2.8 Prepares a presentation on the farm's activities at exhibitions and fairs

3.1 Lists the main management functions and the ways of making management decisions

3.2 Indicates basic approaches for developing the economic activity business strategy

3.3 Analyzes and forecasts the activity of the enterprise

3.4 Develops the basic structure of a business plan

3.5 Applies various methods and techniques for planning the company's activities -
research, procurement, production, placement, storage, transport, administration, etc.
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3.6 Selects the sources of financing the activity and manages the cash flows of the enterprise
3.7 Characterizes the main indicators of the economic activity of the enterprise

3.8 Uses a toolkit to prepare cost norms for labor, materials, energy, etc.

3.9 Characterizes the system for control of task performance and quality assessment

3.10 Analyzes and synthesizes information from different departments (units) and offers
management solutions

4, Document 4.1 Applies unified, standard forms of documents

Management
4.2 Uses financial and accounting documents

4.3 Compiles protocols, information, reports and reports

4.4 Characterizes the content and describes the stages of preparation of administrative,
commercial, transport, warehouse, tender and project documentation

4.5 Processes, sorts and stores statistical and other information

5. External and 5.1 Lists the legal forms of the enterprise and their advantages and disadvantages

Internal Factors
5.2 Characterizes the organizational structure of the enterprise

5.3 Understands and analyzes changes in the macro- and microenvironment

5.4 Analyzes the opportunities, threats, strengths and weaknesses of the enterprise
5.5 Analyzes the market and competition

5.6 Develops operational plans

5.7 Formulates the goals, tasks, structure and main content of the company policy
6. Quality 6.1 Characterizes the concept of "quality" in the context of the work performed
Evaluation
6.2 Applies regulatory assessment requirements and regulatory requirements quality
control

6.3 Indicates the main elements of the quality of design and planning of the activity and the
forms of assessment

6.4 Controls the quality of: production, placement, storage, operation and communication,
installation, service

6.5 Monitors product quality

6.6 Analyzes task performance and achieved results in accordance with quality control
objectives

6.7 Complies with the requirements for the quality of documentation and document flow
7. Strategic 7.1 Formulates the main principles of the company philosophy

Management
7.2 Makes a situational analysis

7.3 Defines strategic goals

7.4 Develops the main elements of strategies for the development of the enterprise -
product, innovation, human resources

7.5 Evaluates and makes strategy choices

7.6 Analyzes and forecasts strategic management alternatives

Key Stages in Enterprise Student Practise: phases, operations to be followed and details

Phase 1: Clarification of organizational framework conditions

Organizational framework conditions include time and the optimal group room. If there is none, the room should be converted into
a room suitable for group work. It is easiest to assemble the tables and arrange the required number of chairs around them; in the
case of pre-planned group work, this should be done already in the break.

927 “Corresponding Author: lliyan Vasilev Volume 08 Issue 02 February 2025
Available at: www.ijcsrr.org
Page No. 921-935


https://doi.org/10.47191/ijcsrr/V8-i2-42
http://sjifactor.com/passport.php?id=20515
http://www.ijcsrr.org/
http://www.ijcsrr.org/

International Journal of Current Science Research and Review

ISSN: 2581-8341

Volume 08 Issue 02 February 2025

DOI: 10.47191/ijcsrr/V8-i2-42, Impact Factor: 8.048

IJCSRR @ 2025 WWW.ijcsrr.org

Organizing group work also requires an introduction to the method, the necessary work steps and learning goals that can be achieved
with its help must be explained.
Phase 2: Choosing a topic for group work
Group work is suitable for every academic subject, but not every topic is suitable for group work, so not every teacher can use the
advantages of group work for every topic. Therefore, taking into account the curriculum and the goals he wants to achieve, the
teacher must choose an appropriate topic. It is a versatile pedagogical approach that can significantly enhance student learning and
engagement. However, careful planning and implementation are crucial to maximize its benefits. When selecting a suitable topic
for group work, teachers should consider its alignment with the curriculum and its potential to spark student interest. Involving
students in the topic selection process can further increase motivation and ownership. Additionally, ensuring that students possess
the necessary prerequisite knowledge is essential for successful group work. By carefully considering these factors, teachers can
create engaging and effective group work experiences that foster collaboration, critical thinking, and problem-solving skills.
Phase 3: Structuring the group topic
The topic should be formulated precisely and the objectives to be achieved through this group should be clearly stated. The choice
of a certain topic needs some guidance from the teacher and the consent of the learners.
According to the developed topic and the result, three variants of group work are distinguished:

e Group work on the same topic that aims for the same results

e Group work on the same topic that aims for different results

e Group work on a differentiated topic that aims for different outcomes
Especially in group work on different topics, this phase is crucial, as the teacher (alone or together with the learners) has to divide
the topic into parts. Each topic should be considered from different sides (advantages and disadvantages). This can be done in one
or more groups, and the decision on how to approach it depends on the scope of the task and the learners.
After differentiating the topic, the teacher must develop his own solutions for the individual subtopics so that they are comparable
to each other in terms of difficulty and scope.
Phase 4: Forming groups and assigning subtopics
When forming groups, a balance should be struck between allowing learners to choose their own groups and externally imposing
group composition. While independent group selection can foster positive relationships, it risks excluding less confident learners.
Therefore, a mixed approach is recommended.
Initially, allowing learners to form groups based on personal preference can facilitate a comfortable and collaborative environment.
However, subsequent group formations should be more diverse to prevent the formation of fixed social dynamics and encourage
interaction with a wider range of peers.
When assigning subtopics, learner interests should be considered to maximize engagement. However, practical constraints and the
need for balanced group capabilities may necessitate adjustments to initial preferences. In cases where differentiation is a priority,
the teacher should form homogeneous groups based on learners' abilities and assign subtopics accordingly.
Group work is not only about achieving a task but also about developing social skills. This requires metacommunication, or
reflecting on the group's dynamics and psychological processes. The teacher should model effective social behavior and address
any issues that arise.
Group development typically follows a series of phases:

1. Forming: Initial interactions and relationship building, i.e Entering the group, relaxing, orientation: A team is formed,
individual members try to get to know each other, during this phase considerable communication is needed, expectations
of the leader are high.

2. Storming: Conflict and competition for roles and power i.e Struggle for positions and control: In the foreground are aspects
of relationships, conflicts serve to establish a hierarchy.

3. Norming: Establishment of group norms and cooperation.

4. Performing: Focused work and achievement of goals i.e Trust and achievement: Community awareness, emergence of
team spirit, differences are perceived as necessary, integration of outsiders, group closes to others, achieves maximum
performance, leader can withdraw to a significant extent.
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5. Adjourning: Completion of the task and dissolution of the group i.e Disintegration and Transfer: Disintegration is
experienced as unpleasant, goal achieved, return to class community, reflection, leader needed to carry out structuring.
Phase 5: Preparation of working materials

e In short-term group work (one or two class hours), in which the students only analyze a predetermined problem, i.e. develop
proposals for solutions / interpretations, the teacher should make available additional information. At the same time, care must
be taken that the working materials to be distributed are not too bulky. A few short articles, summarized by the teacher, are
often more impactful than voluminous reports, it is also a matter of time.

e In the case of longer group work (several study hours), the learners take on the task of acquiring information themselves (see
phase 6). The teacher should only give references to the sources in case the learners do not have prior knowledge. He must
satisfy himself that the materials can be delivered. If students find it difficult to get the materials, they will most likely turn to
the teacher themselves.

Phase 6: Work on the topic in small groups

In this phase, learners actively engage in group work, applying their knowledge and skills to solve specific tasks. The teacher
provides written instructions and guidelines, tailored to the learners' abilities and language proficiency. These instructions should
be clear, concise, and easy to understand. The teacher's role during this phase is to facilitate learning, not to direct it. Learners should
be encouraged to take ownership of their work and to solve problems independently. The teacher should intervene only when
necessary, such as when a group is struggling or when clarification is needed. Group work can be challenging, and conflicts may
arise. However, these conflicts can be valuable learning opportunities. The teacher should encourage group members to resolve their
differences collaboratively, rather than imposing solutions. The teacher may use techniques such as mirroring, paraphrasing, and
asking clarifying questions to help facilitate productive discussions. By actively participating in group work, learners develop
essential social skills, such as effective communication, teamwork, and problem-solving. These skills are crucial for success in both
academic and professional settings

Phase 7: Presentation of Group Results

The presentation phase is a crucial component of group work. It provides an opportunity for learners to share their findings, reflect
on their learning, and receive feedback from their peers and the teacher.

Presentation Formats

The choice of presentation format depends on the specific learning objectives, the complexity of the topic, and the learners' abilities.
Here are some common formats:

e Oral Presentations: Groups can present their findings orally, using slides, posters, or other visual aids.

o Written Reports: Groups can submit written reports that summarize their findings and conclusions.

e Multimedia Presentations: Groups can create multimedia presentations that combine text, images, and audio/video elements.

¢ Role-Plays or Simulations: Groups can perform role-plays or simulations to demonstrate their understanding of a concept.

e Creative Projects: Groups can create creative projects, such as poems, songs, or artwork, to express their ideas.

Phase 8: Summary of results - assurance

The final phase of group work involves summarizing the results and assessing both the content and the process. The teacher plays
a crucial role in facilitating this process. The teacher guides a collective review of the group's findings, ensuring that all perspectives
are considered. The teacher compares the different group results, highlighting similarities, differences, and potential areas for further
exploration. The teacher helps the class identify the key learning points from the group work. The teacher evaluates the correctness
of the information presented, the depth of understanding demonstrated by the groups, and the ability of the groups to think critically
and analyze information. The teacher assesses how well group members worked together, the effectiveness of communication within
and between groups, the group's ability to identify and solve problems, and the group's ability to manage time effectively. Learners
can reflect on their own contributions to the group and identify areas for improvement. Learners can provide feedback to their peers
on their strengths and weaknesses.

By effectively summarizing and assessing group work, teachers can help learners develop valuable skills, such as critical thinking,
problem-solving, and collaboration. Additionally, it provides an opportunity for learners to reflect on their own learning and to set
goals for future improvement.
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The following questions can be summarized:
o How were decisions made within the group?
¢ What did the individual student like the most affect him/her accordingly?
e How did the student feel as a member of the group?
e Did all group members participate in the collaborative work?
e How were the ideas received in the group?
e How does the group respond to differences of opinion?
e How does the group respond to criticism of a group decision?
e Can all group members get behind the group score?

Final Project work
A group of students chooses a topic (or it is set by the teacher), agree on subtopics and tasks, jointly develop the working
environment, carry out the planned activities mainly in small groups and present the project with a contribution to the group and to
the public environment.
Project work goes through four phases.
Start phase — finding a topic. First, the trainees must be introduced to the new method, the objectives and the skills to be mastered.
The topic of the project can be set by the teacher but matching the topic with the interests of the learners or finding a topic through
the methods of intuitive association, brainstorming, etc. is also expedient. The formation of the design groups by topic is expedient
to be based on the interests and desire of the learners to work together, because the work in a project is a continuous process of
cooperation towards a common goal and requires a strong personal commitment. The desire for joint work, the rules, the distribution
of functions and tasks can be formed in a document "Agreement for joint work on a project", as it is in real practice. In the starting
phase, the project evaluation criteria are specified and agreed upon.
Regarding the assessment of social skills, the following aspects are important:
¢ Report on the work process, which each trainee prepares and describes the work steps and their characteristic difficulties,
feelings, successes, conflicts, cooperation.
e Product quality — the written form of the product.
¢ Quality of product presentation — originality, visual aids, non-verbal communication, deadline, etc.
Actual work phase — implementation of the project. At this stage, the work in the groups is planned, a time schedule is developed,
the functions and tasks are distributed within the group, after which the actual work on the project begins - research, gathering and
processing of information, consultations, decision-making and preparation of the project. At this stage, intra-group and inter-group
conflicts, active communication and interaction arise and are resolved. Finally, the presentation of the project is planned and
prepared.
Project culmination or project presentation — at this phase the following points of view are important:
¢ Quality of the content and form of the product, substantive and aesthetic criteria, ability to attract attention, to inform.
e Quality of product presentation — participation of group members, group as a whole, visual aids, clarity, originality,
accuracy, communication with audience.
Project discussion
It can be done at the following levels:
Digested contents, i.e. assimilation / application of specialized knowledge - increase of special competence;
Social learning — skills to work together, teamwork skills — how the communication went within the group, between groups,
between teachers and groups; - competence for communication and conflict resolution.
Critical thinking skills
a) on the content - critical handling of specialized topics
b) social - have conflicts been responded to and resolved?
Methodological and organizational competence
How did time management, gathering information, bringing in experts, etc. go?
Evaluation of the teacher's role
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How well did he strike a balance between counseling and guardianship?
Did he treat groups differently?
Did he neglect any of the groups?
To what extent has he mastered the role of moderator of learning processes?
Analysis of strengths and weaknesses within groups; the overall outcome of the project.
Suggestions for improving the work on subsequent projects such as preparing a time schedule, better coordination between teachers,
financial assistance, reducing bureaucracy when using the technical infrastructure
Practical Project:  Development of a UTF website for real small sized enterprise during practise
Start-up phase - Task: Development of a website of UTF “SMARTDpractis” OOD, with a subject of activity: Retail sale of
homeopathic medicines and other pharmaceutical products, which provides an interactive opportunity to present the educational
and training company and its products and services. The first questions that must be answered when the idea for your own website
is born are:
e What is the purpose of the website?
e What will be the benefit for UTF “SMARTpractis” OOD from her?
e What will be the benefit for UTF customers“SMARTpractis” OOD?
Target. The whole team should be empathetic and take part in the development of the page, training presentation skills, independent
research and gathering of information, analysis, justification of proposals, etc.
Social Skills Assessment:
o Report on the work process, which each trainee prepares and describes the work steps and their characteristic difficulties,
feelings, successes, conflicts, cooperation.
e Product quality — each team must prepare a presentation with Microsoft PowerPoint, with which to present how the UTF
website will look;
e Quality of product presentation - originality of the idea, means of visualization, non-verbal communication, time limit - 4
hours.
Actual working phase
Basic steps in creating a website of “SMARTpractis” OOD:
e Team selection_- 12th grade, 1st group consists of 12 students to conduct training through - educational practice. The
students will be assigned to the 4th team, respecting the principle of voluntariness.
¢ Planning and organizing the work on preparation, maintenance and updating the page
Each team must complete Table 1., completing the table makes it possible to plan and analyze things from different points of view
and make the best decision.

Table 1. Report on group deployment activities

. . How much Who will
# Directions What should be done o . Term
will it cost? do it?

1 Aims To formulate the goals
2 Content To develop concepts. To clarify the content.
3 St o, The colors on the page should comply with the
company colors.
Deciding what else the page will be used for. What
4 Interactivity forms of interactivity will be used /for example,
polls, opinions of visitors to the page, etc./
5 Feedback to visitors Identify a contact person.
Making the page - own
6 efforts - are they enough or To form a team, to plan training. Seek outside help.
do you need external help?
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9
10

Deadlines for
and publication

Promotion

page
Others

Maintaining and updating the

preparation  To specify the terms,
to explore publication opportunities.

To decide how to get the information to real and

potential customers.

etc.

Presentation of the project - Power Point

To identify a person, to specify update deadlines,

When there is a task to update a website, the same table can be used as a base.
1. Development of a website project.

Formulation of the goal, resp. the goals /short-term and medium-term/ to be achieved with the website.

Specifying the target group.
Determining the content - what information should be included in the website in order to achieve the goal, resp. the goals.
Formatting the main topics as headings.
Specifying the texts that will clarify each of the main topics.
Specifying pictures, photos, graphics and their place in the general scheme of the page.
Specifying the location of the company logo.
Specifying the main colors, style and design.
2.Presentation, defense and approval of the project by the entire UTF team
Once the projects are ready, they are presented to the entire UTF team. During the presentation of the projects, it is good that
everyone present has the right to ask questions, express opinions, make suggestions for changes and have the right to vote in the
selection of a project or the approval of a project. All proposals are recorded and voted on. The maximum number of points for each
exam paper is 60.
An incorrect answer is assessed with 0 points. An incomplete answer is scored with a fraction of the points for a correct and complete
answer.
Numerical evaluation = the total number of points from all criteria: 10
The resulting numerical score is calculated to be the nearest 0.01.

Table 3. Analysis of the results of student practise at work in enterprise - training practice.

CRITERIA

Compliance
with OSH rules

Effective
organization of
work. place

Professional
knowledge and
skills

INDICATORS

1. Compliance with the rules for health and
safety at work and environmental protection

2. Work clothes and good appearance

2.1. Clean and ironed white shirt

2.2. Clean and ironed skirt or trousers for girls
and clean and ironed trousers for boys

2.3. Tie

3.1. Plans and organizes the work on
preparation, maintenance and updating of the
page

MAX.
NUMBER
POINTS

YES/NO

10

NUMBER
OBTAINED

Grou Grou

pl p2
YES/  YES/
NO NO
5 5

2 2

2 2

1 1

10 10

OF POINTS

Grou  Group

p3 4
YES/  YES/
NO NO
5 3

2 0

2 2

1 1

10 10
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3.2. Creating a website project: 5 5 5 5 5
-Formulates the goal / goals and 3 3 3 3 3
- defines the target group; 2 2 2 2 2
3.3._ Defines t_he content and shapes the main 5 5 5 5 5
topics as headings;

3.4. Specifies: 10 10 10 10 10
- texts 4 4 4 4 4
- pictures photos, graphics 4 4 4 4 4
- indicates the place of the texts,
the pictures and photos in the general scheme of = 2 2 2 2 2
the page
3.5. Specifies the location of the company logo
3.6. Specifies the main colors, style and design 5 5 5 3
3.7. Presentation of a report on the work done 5 5 5 5 5
by each student
4.1. Copvmcmg, reasoned and attractive 5 5 5 5 5
Presentation presentation. Statement

4.2. Relationship with the audience. Answer

. 5 5 5 2 5
questions.

60 60 58 52 58

Total:

1.Descriptive Statistics:

Total Scores: Group 1: 60 points, Group 2: 58 points, Group 3: 52 points, Group 4: 58 points

From the total scores, Group 1 has the highest score (60 points), while Group 3 has the lowest (52 points).
2. Analysis of Individual Criteria:

Compliance with OSH Rules:

o It seems that each group has answered "YES" or "NO" for compliance. This is a qualitative indicator, and there’s no
numerical data to analyze unless we consider the frequency of "YES" responses.

Effective Organization of the Workplace:

e The maximum points for the organization of work are based on appearance (5 points), with sub-categories for a clean and
ironed shirt (2 points), clean and ironed pants (2 points), and a tie (1 point).

e Group 1 received the full 5 points for this section, while Group 4 received 3 points, suggesting that Group 4 did not fully
meet the appearance standards.

Professional Knowledge and Skills:
e This is a key part of the evaluation, with several sub-indicators measuring skills in website creation and design:
o Group 1and Group 2 are the strongest performers here, with perfect scores (10, 5, 5, etc.) in each of the sub-criteria.
o Group 4 seems to have had a slight gap in one sub-indicator (Main Colors, Style, and Design), where they scored 3
instead of 5. This could suggest a weaker design decision-making process.
Presentation:

e Group 1 received perfect marks for presentation (5/5), while Group 3 received only 2 points in one of the subcategories
(Convincing and Attractive Presentation), which significantly reduced their score. The group also had weaker engagement
with the audience compared to others.

e Group 4, however, scored highly in both subcategories (5/5 in Presentation and Answering Questions).
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3. Statistical Analysis:

Mean Scores by Group:

To analyze the general performance, we can calculate the mean score for each group:
e Group 1: 60 e Group 3:52
e Group 2: 58 e Group 4:58

Average score across all groups: 57

Range of Scores:

The range is the difference between the highest and lowest scores:

¢ Highest Score: 60 (Group 1)

e Lowest Score: 52 (Group 3)

e Range = 60—52=860 - 52 = 860—52=8

Comparison of Group Scores:
From the standard deviation, we can infer the following about the variability:

e Group 1 has a moderate variability (SD = 3), indicating some spread in the individual scores.

e Group 2 and Group 4 have low variability (SD = 1), suggesting that the members of these groups performed in a similar
manner.

e Group 3 has a high variability (SD = 5), indicating that there may have been significant differences in individual
performance, with some members performing poorly while others performed well.

Total Scores Insights:

e Group 1 performed excellently overall, with the highest total score (60 points). This group consistently scored well across
almost all indicators, particularly in compliance, professional knowledge, and presentation skills.

e Group 3, with a total of 52 points, shows a major discrepancy in their presentation skills (where they scored poorly). The
standard deviation here suggests that there were outliers in this group — some individuals performed much worse than the
group average, particularly in the “Convincing Presentation” category, where they received just 2 points.

e Group 2 and Group 4 are similar in performance with a score of 58. Group 4, however, underperformed in the appearance
section, scoring 3 out of 5, but made up for it in other sections such as the presentation and professional knowledge sections.

4. T-tests for Group Comparison:

To determine if there are statistically significant differences between groups, we could conduct a t-test (independent sample test) to
compare the means of the groups. However, since we only have a small sample size (4 groups), this test may have limitations in
terms of statistical power.

For example:

e Group 1 vs. Group 3: A t-test would help us determine if the performance difference between Group 1 (60) and Group
3 (52) is statistically significant. Given that Group 1's performance is considerably higher, we may find that the difference
is significant.

CONCLUSION

The article emphasizes the importance of developing a range of social skills in students, such as communication, teamwork, conflict
resolution, and presentation skills. These abilities are essential for academic success and future professional endeavors. Through
structured group work and collaborative projects, students can practice and refine these skills in a supportive environment. It also
highlights the importance of structured group work and project-based learning in equipping students with the essential skills needed
for both academic and professional success. These approaches enable students to develop competencies such as project management,
critical thinking, effective teamwork, and communication. By applying theoretical knowledge to practical scenarios, students gain
valuable experience that prepares them for the workforce. Group work encourages collaboration and problem-solving, fostering the
ability to analyze information, make decisions collectively, and handle conflicts constructively. This process enhances students’
analytical abilities and equips them to navigate complex challenges in their future careers. Effective communication emerges as a
key focus, as students learn to present their ideas clearly, engage meaningfully with audiences, and respond to questions, which are
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critical in any professional setting. This skill also strengthens team collaboration and ensures that students can work efficiently in
diverse environments.

The collaborative aspect of group projects creates a supportive learning environment where students benefit from peer interaction,
building social skills, and cultivating a sense of belonging. These experiences contribute to their personal development and promote
a culture of shared learning. Reflection and self-assessment are integral to this process, allowing students to evaluate their
contributions and the group’s performance, thereby developing greater self-awareness and a deeper understanding of their strengths
and areas for growth. The combination of collaboration, critical thinking, and communication ensures that students are not only
academically competent but also prepared to meet the demands of professional environments. Through these experiences, students
are equipped with a robust set of social and professional skills that position them to succeed in their academic pursuits and future
careers.
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